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INTRODUCTION

Thisis Australids f i rst nati onal Early Years Learning Fr ame\
aim of this document is to extend and enrich childr
the transition to school.

The Council of Australian Governments hasveloped this Framework to assist educators to provide

young children with opportunities to maximise their potential and develop a foundation for future

success in learning. In this way, the Early Years Learning Framework (the Framework) will contribute
torealising the Council of Australian Governments& v

oAl Il children have the best start in IlPife to create

The Framework draws on conclusive international evidence that early childhood is a vital period in
childrendés | earning and development. It has been de
childhood sector, early childhood academics and the Auatraind State and Territory Governments.

The Framework forms the foundation for ensuring that children in all early childhood education and

care settings experience quality teaching and learning. It has a specific emphasideasqudgarning

and recogises the importance of communication and language (including early literacy and numeracy)

and social and emotional development. The Framework has been designed for use by early childhood
educators working in part ne msshiflgential edudatorf.ami | i es, c hi
Early childhood educators guided by the Framework will reinforce in their daily practice the principles

laid out in the United Nations Convention on the Rights of the Child (the Convention). The

Convention states that all chiiten have the right to an education that lays a foundation for the rest of

their lives, maximises their ability, and respects their family, cultural and other identities and

|l anguages. The Convention al so r earbcpanismealls chil drend
matters affecting their lives.

This document may complement, supplement or replace individual State and Territory frameworks.

The exact relationship will be determined by each jurisdiction.

More broadly, the Framework supports Goal 2 the Melbourne Declaration on Education Goals for

Young Australiarfsthat:

All young Australians become:
1 Successful learners
M Confident and creative individuals
9 Active and informed citizens.

The Melbourne Declaration also commits to improved outcomesAboriginal and Torres Strait
Islander young people and strengthening early childhood education.

The Council of Australian Governments is committed to closing the gap in educational achievement
between Indigenous and ndndigenous Australians withindgcadé. Early childhood education has a
critical role to play in delivering this outcome.

1 Investing in the Early Yeardlational Early Childhood Development St€degyil of Australian Governments

2 On 5 December 2008, State, Territory and Conomwealth Ministers of Education meeting as the Ministerial Council on
Education, Employment, Training and Youth Affairs, released the Melbourne Declaration on Educational Goals for Young
Australians.

3 The Council of Australian Governmend&sCommuniqued 3 July 2008Indigenous RefoénClosing the Gap
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Recognising this, a specific document that provides educators with additional guidance on ensuring
cultural security for Abriginal and Torres Strait Islander children and their families will be developed
and made available to educators.

Over time additional resources may be developed to suppoe épplication of this Framework

Children:
refers to babiestoddlers and three to five yeanlds, unless otherwise stated.

Educators:
early childhood practitioners who work directly with children in early childhood settings.

Play-based learning:
acontext for learning through which children organise and make sense of their social worlds, as|they

engage actively with people, objects and representations.
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A VISION FOR
CHI LDRENOS LEARNI NG

All children experience learning that is engaging
and buildsugcess for life.

Fundamental to the Framewor k i s ®elongindeingpod chi |l dr end
becoming-rom before birth children are connected to family, community, culture and place. Their

earliest development and learning takdage through these relationships, particularly within families,

who are childrends first and most influential educa
develop interests and construct their own identities and understandings of the world.

BELONGING

Experiencindpelonging knowing where and with whom you belodgs integral to human existence.
Children belong first to a family, a cultural group, a neighbourhood and a wider commBelitynging
acknowl edges chil dr etheisaandithe basig ofirelgiienshihsimdefmingwi t h o
identities. In early childhood, and throughout life, relationships are crucial to a sebhséoafjing

Belonginig central tobeingandbecoming that it shapes who children are and who they can become.

oOYou belongwihnhygowbong asne | y o

BEING

Childhood is a time to be, to seek and make meaning of the world.

Being ecogni ses the significance of the here and now i
them knowing themselves,bu di ng and maintaining relationships wi
and complexities, and meeting challenges in everyday life. The early childhood years are not solely

preparation for the future but also about the present.

ol f you wermddytoa ke nadlammdngi ne b

BECOMING

Childrends identities, knowledge, understandings, ¢
childhood. They are shaped by many different events and circumst&emsminceflects this

process of rapid lad significant change that occurs in the early years as young children learn and grow.

It emphasises learning to participate fully and actively in society.
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oOWhen you keep planting oOlivent s you b

The Framework conveys the highest expectations for
and through the transitions to school. It communicates these expectations through the following five
Learning Outcomes:

9 Children have a strong sense of idiy

Children are connected with and contribute to their world
Children have a strong sense of wellbeing

Children are confident and involved learners

= =4 -4 -2

Children are effective communicators.

The Framework provides broad direction for early childhoeducators in early childhood settings to
facilitate childrends | earning.

It guides educators in their curriculum decisioraking and assists in planning, implementing and
evaluating quality in early childhood settings. It also underpins the implemerdatimore specific
curriculum relevant to each local community and early childhood setting.

The Framework is designed to inspire conversations, improve communication and provide a common

|l anguage about young chil dr en drdamilies,dheloroadeg among chi |
community, early childhood educators and other professionals.

Learning outcome :
a skill, knowledge or disposition that educators can actively promote in early childhood settings,
collaboraton with children and families.

n

Early childhood settings :
long day care, occasional care, family day care,-fplultr pose Abori gi nal Chiil drends
preschools and kindergartens, playgroups, creches, early intervention settings and similar services.
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ELEMENTS OF THE FRAWORK

TheFamewor k puts childrends | ear n-ielatgdelantents: he core and
Principles, Practice and Learning Outcomes (see Figure 1). All three elements are fundamental to early
childhood pedagogy and curriculum decisiaking.

Curriculum encompasses all the interactions, experiences, routines and events, planned and
unplanned, that occur in an environment designed to
The emphasis in the Framework is on the planned or intentional aspéthe curriculum.

Children are receptive to a wide range of experiences. What is included or excluded from the
curriculum affects how children learn, develop and understand the world.

The Framework supports a model of curriculum decisioaking as anr@oing cycle. Thigvolves

educators drawing on their professional knowledge, including theiepth knowledge of each child.

Working in partnership with families, educators use the Learning Outcomes to guide their planning for

chil drenosr derartnd ngngdge children actively in |l earni
and interests, choose appropriate teaching strategies and design the learning environment.

Educators carefully assess learning to inform further planning.

Curriculum:
in the early childhood setting curriculum means ©6al
and events, planned and unplanned, that oc¢ur in an
|l earning and devel opment & [adapted from Te Whariki

Pedagogy:
early childhood educators6 professional practice, e
nurturing relationships, curriculum decisiomaking, teaching and learning.
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CHI LDRENOS LEARNI NG

The diversity in family life means that childreqperiencebelongindyeingandbecomingh many
different ways. They bring their diverse experiences, perspectives, expectations, knowledge and skills
to their learning.

Childrends | earning is dynamic, complex and hol i sti
creative, cognitive and linguistic aspects of learning are all intricately interwoven and interrelated.

Play is a context for learning that:

allows forthe expression of personality and uniqueness

enhances dispositions such as curiosity and creativity

enables children to make connections between prior experiences and new learning
assists children to develop relationships and concepts

= =4 -4 -4 -

stimulates a sense of wellbeing.

Children actively construct their own understanding:
their agency, capacity to initiate and lead learning, and their rights to participate in decisions that affect
them, ncluding their learning.

Viewing children as active participants and decision makers opens up possibilities for educators to
move beyond preconceived expectations about what children can do and learn. This requires
educators to respect and work witheaeghhi | dds uni que qualities and abil:i

Educatorsé6 practices and the relationships they for]
childrends involvement and success in learning. Chil
togetheri n partnership to support young childrends | earn

Childrends early |l earning influences their Iife cha
optimism and engagement enable children to develop a positive attitude to learning.

The LearningOuicomes section of the Framework provides exa
|l earning and the educatords rol e.

Involvement:
is a state of intense, whole hearted mental activity, characterised by sustained concentration and

intrinsic motivation. Highly involved children (and adults) operate at the limit of their capacities,
leading to changed ways of responding and understatetiding to deep level learning. (adapted from
Laevers 1994)

Dispositions:
enduring habits of mind and actions, and tendencies to respond in characteristic ways to situations,
for example, maintaining an optimistic outlgdeing willing to persever@pproaching new
experiences with confidence. (Carr, 2001)
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ELEMENTS OF THE EARIYEARS LEARNING
FRAMEWORK

This diagram shws the relationship between learning outcomes, principles and practice which
centresonchi |l drends | earning. The three themes

overlapping all of these elements.

CHILDREN’S
LEARNING

es Learning environments
‘Responsiveness to children Cultural competence
Learning through play Continuity of learning and transitions
Intentional teaching Assessment for learning
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EARLY CHILDHOOD PEDG&OGY

The termpedagogy e f er s t o the holistic nature of early chil
(especially those aspects that involve building and nurturing relationships), curriculum dexkiog,

teaching and learning. When educators establish respectful and) catationships with children and

families, they are able to work together to construct curriculum and learning experiences relevant to
children in their |l ocal context. These experiences
understanding of the world.

Educators6 professional judgements are central to t
making professional judgements, they weave together their:

1 professional knowledge and skills

1 knowledge of children, families and communities

M awaeness of how their beliefs and values i mpact
1 personal styles and past experiences.

They also draw on their creativity, intuition and imagination to help them improvise and adjust their
practice to suit the time, place and context lefarning.

Di fferent theories about early childhood inform app
Early childhood educators draw upon a range of perspectives in their work which may include:

M developmental theories that focus on describing andarstanding the processes of change
in childrends | earning and devel opment over tim

1 sociocultural theories that emphasise the central role that families and cultural groups play

in childrends | earning and t herovidmipsightintence of r e
social and cultural contexts of learning and development

M sociocbehaviourist theories that focus on the role
behaviour

9 critical theories that invite early childhood educators to challenge assumptions about
curriculum, and consider how their decisions may affect children differently

1 poststructuralist theories that offer insights into issues of power, equity and soctalgua
early childhood settings.

Drawing on a range of perspectives and theories can challenge traditional ways of seeing children,
teaching and learning, and encourage educators, as individuals and with colleagues, to:

1 investigate why they act in theays that they do
9 discuss and debate theories to identify strengths and limitations

1 recognise how the theories and beliefs that they use to make sense of their work enable but
also limit their actions and thoughts

T consider the consequences of their actions for
1 find new ways of working fairly and justly.
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PRINCIPLES

The following are five Principles that reflect contemporary theories and research evidence concerning
chil dr en & s richkildhood pedagogya Thd Priacaples underpin practice that is focused on
assisting all children to make progress in relation to the Learning Outcomes.

1. SECURE, RESPECTFWDARECIPROCAL RELADINSHIPS

Educators who ar e at tandfeelthgstsopportthé deklopnendcfadtring ught s
sense of wellbeing. They positively interact with the young child in their learning.

Research has shown that babies are both vulnerable
their families and whin other trusting relationships provide them with a secure base for exploration
and learning.

Through a widening network of secure relationships, children develop confidence and feel respected
and valued. They become increasingly able to recogniseesmpect the feelings of others and to
interact positively with them.

Educators who give priority to nurturing relationships and providing children with consistent
emotional support can assist children to develop the skills and understandings they nettdotin
positively with others. They also help children to learn about their responsibilities to others, to
appreciate their connectedness and interdependence as learners, and to value collaboration and
teamwork.

2. PARTNERSHIPS

Learning outcomes are moskely to be achieved when early childhood educators work in

partnership with families. Educators recognise that
teachers. They create a welcoming environment where all children and families are respedted

actively encouraged to collaborate with educators about curriculum decisions in order to ensure that

learning experiences are meaningful.

Partnerships are based on the foundations of wunders
andbuildont he strength of each othersd& knowl edge.

In genuine partnerships, families and early childhood educators:

M value each otherds knowledge of each chil d

T value each otherds contributions to and rol es i
1 trust each other

1 communicate freely and respectfully with each other

1 share insights and perspectives about each child

1 engage in shared decistamaking.

Partnerships also involve educators, families and support professionals working together to explore
the learning poternial in every day events, routines and play so that children with additional needs are
provided with daily opportunities to learn from active participation and engagement in these
experiences in the home and in early childhood or specialist settings.

3. HIGH EXPECTATIONS ANCEQUITY

Early childhood educators who are committed to equi
regardless of diverse circumstances and abilities. Children progress well when they, their parents and
educators hold high exgetations for their achievement in learning.
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Educators recognise and respond to barriers to children achieving educational success. In response
they challenge practices that contribute to inequities and make curriculum decisions that promote
inclusion angbarticipation of all children. By developing their professional knowledge and skills, and
working in partnership with children, families, communities, other services and agencies, they
continually strive to find equitable and effective ways to ensuredhahildren have opportunities to
achieve learning outcomes.

4. RESPECT FOR DIVERS®IT

There are many ways of livingeingand of knowing. Children are borpelongintp a culture, which is

not only influenced by traditional practices, heritage and simnakknowledge, but also by the

experiences, values and beliefs of individual families and communities. Respecting diversity means

within the curriculum valuing and reflecting the practices, values and beliefs of families. Educators

honour the historiesgultures, languages, traditions, child rearing practices and lifestyle choices of
families. They value childrends different capacitie
lives.

Educators recognise that diversity contributes to thehness of our society and provides a valid
evidence base about ways of knowing. For Australia it also includes promoting greater understanding
of Aboriginal and Torres Strait Islander ways of knowing laeithg

When early childhood educators respect the eligity of families and communities, and the aspirations

they hold for children, they are able to foster <chi
of themselves as competent | earners. Theghtsmake curr
to have their cultures, identities, abilities and strengths acknowledged and valued,

and respond to the complexity of childrenfés and fanm

Educators think critically about opportunities and dilemmas that can arise from diversity anatctain
to redress unfairness. They provide opportunities to learn about similarities and difference and about
interdependence and how we can learn to live together.

5. ONGOING LEARNING AND REFLECTIVE PRACTICE

Educators continually seek ways to build their professional knowledge and develop learning
communities. They become dearners with children, families and community, and value the continuity
and richness of local knowledge shared by community membehsging Aboriginal and Torres Strait
Islander Elders.

Reflective practice is a form of ongoing learning that involves engaging with questions of philosophy,

ethics and practice. Its intention is to gather information and gain insights that support, afiorm

enrichdecisiobrma ki ng about <childrends |l earning. As professi
what happens in their settings and reflect on what they might change.

Critical reflection involves closely examining all aspects of events and experiences from different
perspectives. Educators often frame their reflective practice within a set of overarching questions,
developing more specific questions for particular a&fasnquiry.

Overarching questions to guide reflection include:

1 What are my understandings of each child?

1 What theories, philosophies and understandings shape and assist my work?
1 Who is advantaged when | work in this way? Who is disadvantaged?
1

What questons do | have about my work? What am | challenged by? What am | curious
about? What am | confronted by?

1 What aspects of my work are not helped by the theories and guidance that | usually draw on
to make sense of what | do?
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1 Are there other theories or knavledge that could help me to understand better what | have
observed or experienced? What are they? How might those theories and that knowledge
affect my practice?

A lively culture of professional inquiry is established when early childhood educatorsceeditih

whom they work are all involved in an ongoing cycle of review through which current practices are
examined, outcomes reviewed and new ideas generated. In such a climate, issues relating to curriculum
quality, equity andasedanddebatedn s wel |l being can be
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PRACTICE

The principles of early childhood pedagogy underpin practice. Educators draw on a rich repertoire of
pedagogi cal practices to promote childrends | earnin

9 adopting holistic approaches

1 being responsive to children

1 planring and implementing learning through play

9 intentional teaching

T creating physical and soci al |l earning environme
learning

1 valuing the cultural and social contexts of children and their families

1 providing forcontinuity in experiences and enabling children to have successful transition

assessing and monitoring childrenf6s |l earning to
achieving learning outcomes.

HOLISTIC APPROACHES

Holistic approaches to teaching atehrning recognise the connectedness of mind, body and‘spirit

When early childhood educators take a holistic appr
personal, social, emotional and spiritual wellbeing as well as cognitive aspects of |gdhiang.

educators may plan or assess with a focus on a particular outcome or component of learning, they see
childrends | earning as integrated and interconnecte
children, families and communities and the importaniceeciprocal relationships and partnerships for

learning. They see learning as a social activity and value collaborative learning and community

participation.

An integrated, holistic approach to teaching and learning also focuses on connections touta nat

worl d. Educators foster childrends capacity to unde
the interdependence between people, plants, animals and the land.

RESPONSIVENESS TO ICBREN

Educators are responsi vtesandintadsts. Theyhaldednrdbuildos st r engt h
childrends strengths, skills and knowledge to ensur
respond to childrenb6s expertise, cultural tradition
spoken by sme children, particularly Aboriginal and Torres Strait Islander children, and the strategies

used by children with additional needs to negotiateitleveryday lives.

4 SirajBlatchford, I., & Sylva, K. (2004). Researching pedagogy in Englshqmis.British Educational Research Jour(®l, 30
712-730.
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Educators are also responsive to childrenf6s ideas a

curriculum decisiobrma ki ng. I n response to childrenés evolving
anticipate and extend childrenfés |l earning via open
their thinking and guiding their |l earning. They mak
scaffold childrends | earning.

Responsive learning relatiships are strengthened as educators and children learn together and share
decisions, respect and trust. Responsiveness enable
and ongoing projects, stimulate their thinking and enrich their learning.

Exanples of how educators can reflect on their practice can be found in the description of the
Learning Outcomes.

Scaffold:
the educator s6 sdd diagi drus | anird kmavwdtige dmd skidsriodeshaneex i s
their learning.

LEARNING THROUGH PLX

Play provides opportunities for children to learn as they discover, create, improvise and imagine. When

children play with other children they create soci al
and build new undetandings. Play provides a supportive environment where children can ask questions,

solve problems and engage in critical thinking. Pl a\
desire to know and to learn. In these ways play can promote positeoditions towards learning.

Childrends i mmersion in their playbeind | ustrates how |

Early childhood educators take on many roles in play with children and use a range of strategies to

support learning. They engage irstained shared conversations with children to extend their

thinking.They provide a balance between child led, child initiated and educator supported learning.

They create learning environments that encourage children to explore, solve problems, create an

construct. Educators interact with babies and children to build attachment. They use routines and play
experiences to do this. They also recognise spontaneous teachable moments as they occur, and use

them to build on chi |l dedusatodssvork watlayoung chilglren tdspeomdtey c hi | dho
and model positive ways to relate to others. They actively support the inclusion of all children in play,

help children to recognise when play is unfair and offer constructive ways to build a caring, fair and

inclusive learning community.

Intentional teachingnvolves educators being deliberate, purposeful and thoughtful in their decisipns
and action. Intentional teaching is the opposite of teaching by rote or continuing with traditions simply
becausethingsave ©6al waysd been done that way.

5 SrajBlatchford, I., & Sylva, K. (2004). Researching pedagogy in Engksh@ots British Educational Research Jour(®l, 30
712-730.
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INTENTIONAL TEACHING

Intentional teaching is deliberate, purposeful gmalightful.

Educators who engage in intentional teaching recognise that learning occurs in social contexts and

that interactions and conversations are vitally i mp
learning through worthwhile and chatiging experiences and interactions that foster Higyrel

thinking skills. They use strategies such as modelling and demonstrating, open questioning, speculating,
explaining, engaging in shared thinkinlgammghd probl em
Educators move flexibly in and out of different roles and draw on different strategies as the context

changes. They plan opportunities for intentional teaching and knowleuitging. They document and

monitor childrends | earning.

LEARNING ENVIRNMENTS

Learning environments are welcoming spaces when they reflect and enrich the lives and identities of
children and families participating in the setting and respond to their interests and needs.
Environments that support learning are vibrant andibiexspaces that are responsive to the interests
and abilities of each child. They cater for different learning capacities and learning styles and invite
children and families to contribute ideas, interests and questions.

Outdoor learning spaces are a feature of Australian learning environments. They offer a vast array of
possibilities not available indoors. Play spaces in natural environments include plants, trees, edible
gardens, sand, rocks, mud, water and other elemé&oi® nature. These spaces invite opended
interactions, spontaneity, ristaking, exploration, discovery and connection with nature. They foster

an appreciation of the natural environment, develop environmental awareness and provide a platform
for ongang environmental education.

Il ndoor and outdoor environments support al/l aspects
between children, early childhood educators, families and the broader community. They promote
opportunities for sustained shadehinking and collaborative learning.

Materials enhance learning when they reflect what is natural and familiar and also introduce novelty to

provoke interest and more complex and increasingly abstract thinking. For example, digital

technologies can enbihchildren to access global connections and resources, and encourage new

ways of thinking. Environments and resources can also highlight our responsibilities for a sustainable
future and promote childrends un toetneenvionmtbintng about t
They can foster hope, wonder and knowledge about the natural world.

Educators can encourage children and families to contribute ideas, interests and questions to the
learning environment. They can support engagement by allowingdinmeefaningful interactions, by
providing a range of opportunities for individual and shared experiences, and by finding opportunities
for children to go into and contribute to their local community.

CULTURAL COMPETENCE

Educators who are culturally competerespect multiple cultural ways of knowing, seeing and living,
celebrate the benefits of diversity and have an ability to understand and honour differences. This is
evident in everyday practice when educators demonstrate an ongoing commitment to degelopi
their own cultural competence in a two way process with families and communities.

Educators view culture and t he c ohdngrdbelongingf ami |y as
and to success in lifelong learning. Educators also seektopeomat hi | dr endés cul tur al co
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Cultural competence is much more than awareness of cultural differences. It is the ability to
understand, communicate with, and effectively interact with people across cultures. Cultural
competence encompasses:

M beingaware of oneds own world view
1 developing positive attitudes towards cultural differences

1 gaining knowledge of different cultural practices and world views

1

developing skills for communication and interaction across cultures.

CONTINUITY OF LEARNNG AND TRANSITIONS

Children bring family and community waysbeing, belongiagdbecomingp their early childhood
settings. By building on these experiences educators help all children to feel secure, confident and
included and to experience continuity in how beand how to learn.

Transitions, including from home to early childhood settings, between settings, and from early

childhood settings to school, offer opportunities and challenges. Different places and spaces have their
own purposes, expectationsandvweay of doing things. Buil ding on
experiences helps them to feel secure, confident and connected to familiar people, places, events and

understandings. Children, families and early childhood educators all contribute to successful
transitions between settings.

In partnership with families, early childhood educators ensure that children have an active role in
preparing for transitions. They assist children to understand the traditions, routines and practices of
the settings to whichthey are moving and to feel comfortable with the process of change.

Early childhood educators also help children to negotiate changes in their status or identities,
especially when they begin ftithe school. As children make transitions to new settifigsluding
school) educators from early childhood settings and schools commit to sharing information about

each childds knowledge and skills so | earning
work coll aborati vel gatomandother prafessionaistoiehsdrd assucoessiul e d u

transition.

ASSESSMENT FOR LEARIS

child

can b

Assessmehtor chil drends | earning refers to the process

evidence about what children know, can do and understand. It isgfam ongoing cycle that includes

planning, documenting and evaluating childrends | ea

It is important because it enables educators in partnership with families, children and other
professionals to:

T plan effectively forleamimg | drends current and fut

T communicate about childrends | earning and progr .
1 determine the extent to which all children are progressing toward realising learning
outcomes and if not, what might be impeding their progress
9 identify children who may need additional suppiorbrder to achieve particular learning
outcomes, providing that support or assisting families to access specialist help
1 evaluate the effectiveness of learning opportunities, environments and experiences offered
and the approaches stearkngn t o enabl e childrend

M reflect on pecdgogy that will suit this contéand these children.
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Educators use a variety of strategies to collect, document, organise, synthesise and interpret the
information that they gather t oppramidewaystocdiectlt dr ends |
rich and meaningful i nformation that depicts childr
and identifies their strengths, skills and understandings. More recent approaches to assessment also

examine the learning stragies that children use and reflect ways in which learning-&oostructed

through interactions between the educator and each child. Used effectively, these approaches to

assessment become powerful ways to make the process of learning visible to chifdfdneir

families, educators and other professionals.

The five Learning Outcomes in this Framework, as outlined later, provide early childhood educators

with key reference points against which childrends
communcated to families, other early childhood professionals and educators in schools. Over time

educators can reflect on how children have developed, how they have engaged with increasingly

complex ideas and participated in increasingly sophisticated leacpegences.

Ongoing assessment processes that include a diverse array of methods capture and validate the

different pathways that children take toward achieving these outcomes. Such processes do not focus
exclusively on the endpdhieyt gi ovfe ehliuladr emdhisildearani o
travell edd by individual <c¢children and recognise and
in their learning but the small steps as well.

All children demonstrate their learning in differamtlys. Approaches to assessment that are

culturally and linguistically relextaand responsive to the physicand intellectual capabilities of each

child will acknowledge each childds abilities and s
competence.

Induding children, families and other professionals in the development and implementation of relevant
and appropriate assessment processes allows for new understandings to emerge that are not possible
if educators rely solely on their own strategies and perstives. Developing inclusive assessment
practices with children and their families demonstrates respect for diversity, helps educators make
better sense of what they have observed and supports learning for both children and adults.

Assessment, whenundet aken in coll aboration with families, ca
learning and empower them to act on behalf of their children beyond the early childhood setting.
When children are included in the assessment process they can develop arstamdiing of
themselves as learners and an understanding of how they learn best.
When educators reflect on their role in childrends
views and understandings of early childhood theory, research and practfoeus on:
1 the experiences and environments they provide and how that links to the intended learning
outcomes
1 the extent to which they know and value the culturally specific knowledge about children and
learning that is embedded within the community inig¥hthey are working
M each childbés |l earning in the context of their f
understandings, experiences and expectations
1 the learning opportunities which build on what children already know and what they bring to
the early dildhood setting
9 evidence that the learning experiences offered are inclusive of all children and culturally
appropriate
T not making assumptions about childrends | earnin,
children because of unacknowledged biases
1 incorporating pedagogical practices that reflect knowledge of diverse perspectives and
contribute to childrends wellbeing and successf
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1 whether there are sufficiently challenging experiences for all children
the evidence that demonstrates chitoh are learning

1 how they can expand the range of ways they assess to make assessment richer and more
useful.
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LEARNING OUTCOMES

The five Learning Outcomes are designed to capture the integrated and complex learning and
development of althildren across the birth to five age range. The outcomes are:

9 Children have a strong sense of identity

9 Children are connected with and contribute
to their world

1 Children have a strong sense of wellbeing
9 Children are confident and involved learners
9 Children are effective communicators.

The outcomes are broad and observable. They acknowledge that children learn in a variety of ways
and vary in their capabilities and pace of learning. Over time children engage with increasingly
complex ideas and learningmetiences, which are transferable to other situations.

Learning in relation to the outcomes is influenced by:

1T each childds current capabilities, dispositions
M educatorsd practices and the early childhood en:
1 engagementwite ach chil dds family and community

M the integration of learning across the outcomes.

Childrends |l earning is ongoing and each child wil!l
equally meaningful ways. Learning is not always predictable and linear. Educators plan with each child
and the outcomes in mind.

The following Learning Outaoes demonstrate how the three elements of the Framework: Principles,
Practices and Outcomes combine to guide curriculum decisiaking and assessment to promote
childrends | earning.

Key components of learning in each outcome are expanded to provide egaropkvidence that
educators may observe in children as they Il earn. EX
are also included.

There will be many other ways that children demonstrate learning within and across the outcomes.
Educatorsunderstad, engage with and promote childrends | ear
communities to make locally based decisions, relevant to each child and their community.

There is provision for educators to list specific examples of evidence and practicarthatlturally

and contextually appropriate to each child and their settings.

The points described within each outcome are relevant to children of all ages. Knowledge of individual
children, their strengths and capabilities wil!/l gui
children are engaging in a range of experiencegsacall the Learning Outcomes

in ways that optimise their learning.
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OUTCOME 1:
CHILDREN HAVE A STRNG SENSE OF IDENTITY

Belongindpeingandbecomingre integral parts of identity.

Children learn about themselves and construct their own identityhimithe context of their families

and communities. This includes their relationships with people, places and things and the actions and

responses of others. Identity is not fixed. It is shaped by experiences. When children have positive

experiences they deslop an understanding of themselves as significant and respected, and feel a sense

of belongindRelationships are the foundations for the construction of iderditywh o | amd, ©6how |
bel ongd and 6éwhat is my influence?d

In early childhood settings chikein develop a sense belongingthen they feel accepted, develop
attachments and trust those that care for them. As children are developing their sense of identity,
they explore different aspects of it (physical, social, emotional, spiritual, cogniir@)gh their play
and their relationships.

When children feel safe, secure and supported they grow in confidence to explore and learn.

The concept obeingeminds educators to focus on children in the here and now, and of the

i mportance dtftobe &dhild dnd expedience the jgy of childho@kingnvolves

children developing an awareness of their social and cultural heritage, of gender and their significance
in their world.

Becominmcludes children building and shaping their identitpalgh their evolving experiences and
relationships which include change and transitions. Children are always learning about the impact of

their personal beliefs and values. Childrends agenc
and educators hape <chil dr eheBoming x peri ences of
v -

¢
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OUTCOME 1: CHILDREN HAVE A STENG SENSE OF IDENTM

f
f
f
f

Children feel safe, secure, and supported

Children develop their emerging autonomy, irid#pendence, resilience and sense of agency
Children develop knowledgeable and confident self identities
Children learn to interact in relation to others with care, empathy and respect

Children feel safe, secure, and supported

il

il

=

This is evident, for example, when
children:

build secure attachments with one ani
then more familiar educators

use effective routines to help make
predicted transitions smoothly

sense and respond to a feeling of
belonging

communicate their needs for comfort
and assistance

establish and maintain respectful,
trusting relationships with other
children and educators

openly express their feelings and ideg
in their interactions with others
respond to ideas and suggestions frof
others

initiate interactions and conversations
with trusted educators

confidently explore and engage with
social and physical environments
through relationships and play

initiate and join in play

explore aspects of identity through
role play

Educators promote this learning,

for

example, when they:

1

1

acknowedge and respond sensitively

to childrends cue
respond sensitive
attempts

to initiate interactions and
conversations

support childreno
through consistent and warm nurturin
relationships

support childrenin times of change an
bridge the gap between the familiar a
the unfamiliar

build upon culturally valued child
rearing practices and approaches to
learning

are emotionally available and support
chil drends expres
and feelings

recoqnise that feelings of distress, feal
or discomfort may take some time to
resolve

acknowl edge
positive ways

spend time interacting and conversing
with each child

each

Add your own examples from your context:
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OUTCOME 1: CHILDREN HAVE A STRNG SENSE OF IDENTITY

Children develop their emerging autonomy
resilience and sense of agency

, inter -dependence,

This is evident, for example, when
children:

il

il

demonstrate increasing awareness of|
the needs and rights of others

be open tonew challenges and
discoveries

increasingly coperate and work
collaboratively with others

take considered risk in their decision
making and cope with the unexpecteq
recognise their individual achievemen
and the achievements of others
demonstrate an increasing capacity fq
selfregulation

approach new safe situations with
confidence

begin to initiate negotiating and sharin
behaviours

persist when faced with challenges ar
when first attempts are not successfu

Educators promote this

learning, for

example, when they:

1

provide children with strategies to
make informed choices about their
behaviours

promote childrend
connectedness and wellbeing
maintain high expectations of each
chil dds capabilit
mediate and assishildren to negotiate
their rights in relation to the rights of
others

provide opportunities for children to
engage independently with tasks and
play

display delight, encouragement and
ent husiasm for ch
support chil dingand
encouraging as appropriate

motivate and encourage children to
succeed when they are faced with
challenges

provide time and space for children tg
engage in both individual and
collaborative pursuits

build on the culturally valued learning
ofi ndi vi dual <chil d
encourage children to make choices
and decisions

Add your own examples from your context:
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OUTCOME 1: CHILDREN HAVE A STRNG SENSE OF IDENTITY

Children develop knowledgeable and confident self identities

il

il

This is evident, for example, when
children:

feel recognised and respected for wh
they are

explore different identities and points
of view in dramatic play

share aspects of their culture with the
other children and educators

use their home language to construct
meaning

develop strong foundations in both th¢
culture and language/s of their family
and of the broader community withouf
compromising their cultural identities
develop their social and cultural
heritage through engagement with
Elders and community merats

reach out and communicate for
comfort, assistance and companionsk|
celebrate and share their contribution;
and achievements with others

Educators promote this learning, for
example, when they:

1

=

promote in all children a strong sense
of who they are ad their
connectedness to otherd a shared
identity as Australians

ensure all children experience pride
and confidence in their achievements
share chil drends
show respect for diversity,
acknowledging the varying approache
of children, families, communities and
cultures

acknowledge and understand that
children construct meaning in many
different ways

demonstrate deep understanding of
each child, their family and communit
contexts in plann
learning

provide chidren with examples of the
many ways identities and culture are
recognised and expressed

build upon culturally valued approach
to learning

build on the knowledge, languages ar
understandings that children bring
talk with children in respectful ways
about similarities and differences in
people

provide rich and diverse resources th
reflect childrentd
l'isten to and | ea
understandings of themselves
actively support the maintenance of
home language and culture
developaut hent i c
understanding of themselves

chil

Add your own examples from your context:
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OUTCOME 1: CHILDREN HAVE A STRNG SENSE OF IDENTITY

Children learn to interact in relation to others with care, empathy and

respect
This is evident, for example, when Educators promote this learning, for
children: example, when they:
9 show interest in other children and 9 initiate oneto-one interactions with
being part of a group children, particularly babies and
1 engage in and contribute to shared pl toddlers, during dailyoutines
experiences 1 organise learning environments in wa
1 express a wide range of emotions, that promote small group interactions
thoughts and views constructively and play experiences
91 empathise with and express concern 1 model care, empathy and respect for
for others children, staff and families
9 display awareness and respect for 1 model explicit communication
ot hersd perspecti strategies to support children to
9 reflect on their actions and consider initiate interactiors and join in play ang
consequences for others social experiences in ways that sustai
productive relationships with other
children
T acknowledge chil d
relationships and sensitively intervene
in ways that promote consideration of
alternative perspectives and social
inclusion
Add your own examples from your context:
Inclusion:
involves taking into account all chil dreno:;g

styles, abilities, disabilities, gender, family circumstances and geographic location) in curriculum

decisionmaking processes. The intentistoensur t h at

al | childrenods

valued. The intent is also to ensure that all children have equitable access to resources and
participation, and opportunities to demonstrate their learning and to value difference.

5 soci al ,

pxXperienc
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OUTCOME 2: CHILDREN ARE CONNECED WITH AND
CONTRIBUTE TO THEIRNVORLD

Experiences of relationships and pabdongng peang i on i n <c
and becomingrom birth children experience living and learning with others in a range of

communities. These might include families, local communities or early childhood settings. Having a
positive sense of identity and experiencing respect
interest and skills ilheingandbecomingctive contrbutors to their world. As children move into

early childhood settings they broaden their experiences as participants in different relationships and

communities.

Over time the variety and complexity of ways in which children connect and participate witgr®ot
increases. Babies participate through smiling, crying, imitating, and making sounds to show their level
of interest in relating to or participating with others. Toddlers participate and connect with other
toddlers through such gestures as offeringitheddy to a distressed child or welcoming a new child
enthusiastically. Older children show interest in how others regard them and understandings about
friendships. They develop understandings that their actions or responses affect how others feel or
experiencebelonging

When educators create environments in which children experience mutually enjoyable, caring and
respectful relationships with people and the environment, children respond accordingly. When
children participate collaboratively in everydaytines, events and experiences and have
opportunities to contribute to decisions, they learn to live interdependently.

Childrends connect e doelengirsyithgpeodle, countryf aadrcemmiunitiesahglps o f
them to learn ways obeingwhichreflect the values, traditions and practices of their families and
communities. Over time this learning transforms the ways they interact with others.
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OUTCOME 2: CHILDREN ARE CONNECED WITH AND
CONTRIBUTE TO THEIRNVORLD

f

Children develop a sense of belonging to groups and communities and an understanding of the

reciprocal rights and responsibilities necessary for active community participation

Children respond to diversity with respect

Children become aware of fairness

Children become socially responsible and show respect for the environment

Children develop a sense of belonging to groups and communities and
an understanding of the reciprocal rights and responsibilities necessary
for active community participation

Thi s is evident, for example, when

children:

9 begin to recognise that they have a rig
to belong to many communities

9 cooperate with others and negotiate
roles and relationships in play episode
and group experiences

1 take action to assist other children to
participate in social groups

9 broaden their understanding of the
world
in which they live

1 express an opinion in matters that affe
them

9 build on their own social experiences t
explore other ways of being

9 participate in reciprocal relationships

9 ogradually earn to Or ea(
of others and respond appropriately

1 understand different ways of
contributing through play and projects

1 demonstrate a sense of belonging and
comfort in their environments

1 are playful and respond positively to
others, reachingut for company and
friendship

9 contribute to fair decisiormaking about

matters that affect them

Educators promote this learning, for
example, when they:

f

f

promote a sense of community within
the early childhood setting

build connections between the early
childhood setting and the local
community

provide opportunities for children to
investigate ideas, complex concepts a
ethical issues that are relevant to their
lives and their local communities
model language that children can use
express ideas, negate roles and
collaborate to achieve goals

ensure that children have the skills to
participate and contribute to group play
and projects

plan opportunities for children to
participate in meaningful ways in grouj
discussions and shared decisioaking
abaut rules and expectations

Add your own examples from your context:
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OUTCOME 2: CHILDREN ARE CONNECED WITH AND
CONTRIBUTE TO THEIRNVORLD

Children respond to diversity with respect

This is evident, for example, when

children:

91 begin to show concern foothers

1 explore the diversity of culture, heritagg
background and tradition and that
diversity presents opportunities for
choices and new understandings

1 become aware of connections,
similarities and differences between
people

f I'isten to oredpestr sd
different ways of being and doing

9 practise inclusive ways of achieving
coexistence

1 notice and react in positive ways to

similarities and differences among peo

Educators promote this learning, for
example, when they:

1

)l

reflect on their own responses to
diversity

plan experiences and provide resourc
that broaden chil
and encourage appreciation of diversi
expose children to different languages
and dialects and encourage appreciat
of linguisticdiversity

encourage children to listen to others
and to respect diverse perspectives
demonstrate positive responses to
diversity in their own behaviour and in
conversations with children

engage in interactions with children th
promote respect for divergy and value
distinctiveness

explore the culture, heritage,
backgrounds and traditions of each
child within the context of their
communiy

explore with children their ideas about
diversity

Add your own examples from your context:
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OUTCOME 2: CHILDRENARE CONNECTED WITHAND

CONTRIBUTE TO THEIRNVORLD

Children become aware of fairness

This is evident, for example, when

children :

9 discover and explore some connection
amongst people

1 become aware of ways in which peopli
are included or excluded fromhysical
and social environments

91 develop the ability to recognise
unfairness and bias and the capacity t«
act with compassion and kindness

9 are empowered to make choices and
problem solve to meet their needs in
particular contexts

1 begin to think criticallyabout fair and
unfair behaviour

1 begin to understand and evaluate way

in which texts construct identities and
create stereotypes

Educators promote this learning, for example,
when they:

f

notice and | isten
concerns and discushverse
perspectives on issues of inclusion an
exclusion and fair and unfair behaviou
engage children in discussions about
respectful and equal relations such as
when a child dominates in the use of
resources

analyse and discuss with children way:
in which texts construct a limited range
of identities and reinforce stereotypes
draw childrends a
fairness relevant to them in the early
childhood setting and community

Add your own examples from your context:
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OUTCOME 2: CHILDREN ARECONNECTED WITH AND

CONTRIBUTE TO THEIRNVORLD

Children become socially responsible and show respect for the
environment

il

il

This is evident, for example, when
children :

use play to investigate, project and
explore new ideas

participate with others to solve
problems and contribute to group
outcomes

demonstrate an increasing knowledge
of, and respect for natural and
constructed environments

explore, infer, predict and hypothesise
in order to develop an increased
understanding of the interdependence
between landpeople, plants and anima
show growing appreciation and care fg
natural and constructed environments
explore relationships with other living
and nonliving things and observe,
notice and respond to change

develop an awareness of the impact of
humanactivity on environments and the
interdependence of living things

Educators promote this learning, for example,
when they:

1

provide children with access to a rangg
of natural materials in their
environment

model respect, care and appreciation
for the natural environment

find ways of enabling children to care
for and learn from the land
consider the natu
connectedness to the land and
demonstrate respect for community
protocols

share information and provide children
with access to resourceabout the
environment and the impact of human
activities on environments

embed sustainability in daily routines
and practices

look for examples of interdependence
in the environment and discuss the wa
the life and health of living things are
interconneced

Add your own examples from your context:
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